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Pupil premium strategy statement — Etwall Primary School

This statement details our school’s use of pupil premium funding to help improve the attainment
of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year
and the outcomes for disadvantaged pupils last academic year.

School Overview

Detail Data

Number of pupils in school 322

Proportion (%) of pupil premium eligible pupils 15% (49 pupils)

Academic year/years that our current pupil premium strategy 2024 - 2027

plan covers

Date this statement was published 27" November 2024.
Reviewed October 2025

Date on which it will be reviewed Annually in October

Statement authorised by Sarah Bentley

Pupil premium lead Sarah Giles

Governor / Trustee lead Aileen Evans

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £71,196 (£1,480 x 49)
Recovery premium funding allocation this academic year N/A

Pupil premium funding carried forward from previous years N/A

Total budget for this academic year £71,196

Additional School Budget Allocation £17,871
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Part A: Pupil Premium Strategy Plan

Statement of intent

At Etwall Primary School we passionately believe that, as staff and children we should
have high aspirations and ambitions for all, no matter what the background. We
strongly believe that a pupil’s thirst for knowledge and enjoyment, as well as
commitment and hard work, makes the greatest impact on a child’s learning.

Our aim as a school is to close the gap in attainment between disadvantaged and non-
disadvantaged pupils, working towards a proportional representation in achievement at
the end of Key Stage 2 at both expected and greater depth.

We aim to ensure that all children can experience a broad and balanced education,
removing any barriers to learning where possible. The education at Etwall Primary
School is centred around a high-quality teacher-first approach, which has been guided
by assessment to ensure that children do not fall behind.

The broad and balanced curriculum will provide rich experiences for all and will enable
strengths to be identified and encouraged.

We aim to provide provision for children based on the needs and strengths of each
young person so relative skills and experiences are offered. This will be evidenced
both formally and informally and reviewed each year.

Although our strategy is focused on the needs of disadvantaged pupils, it will benefit all
pupils in our school where funding is spent on whole-school approaches such as high-
quality teaching; therefore, outcomes for non-disadvantaged pupils will be improved
alongside progress for their disadvantaged peers.
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Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Phonics

Observations in EYFS phonics sessions indicate that our disadvantaged pupils
have greater difficulties in phonics than non-disadvantaged pupils. Outcomes

in Y1 phonics screening test confirm that disadvantaged pupils do not achieve

as well as non-disadvantaged pupils.

Attainment

Our data indicates that outcomes in reading, writing and maths are
comparatively lower in children eligible for pupil premium funding than children
who are not eligible. This is particularly evident in KS1.

Attendance

Attendance percentages for 23/24 was 93.8% for disadvantaged pupils
compared to 95.8% for non-disadvantaged pupils. This difference was the
same in 22/23 demonstrating that attendance is consistently lower for
disadvantaged pupils.

Enrichment

Analysis of after school extra-curricular activities indicates that children who are
disadvantaged do not take up places in clubs after school. Questionnaires
suggest that they are interested but are not proportionately represented.
Financial barriers are evident for many of our pupils who are disadvantaged.

Social and Emotional Needs

Observations show that disadvantaged children have varying levels of social
and emotional needs. For some children eligible for service premium, this is
due to parents being absent for long periods whilst in service. Higher levels of
anxiety and low confidence can sometimes lead to disruption or disengagement
in learning. This can lead to lower outcomes in learning.

SEND
48% of disadvantaged pupils have an additional need in the form of SEND.
This is higher than the national average of 26.5%.

This has increased to 57% - October 2025 as 28/49 PP children also have
SEND.
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Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and
how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved attainment in
phonics at the end of EYFS
and in Y1 Phonics
Screening Check

EYFS phonics assessments and trackers will identify any
children struggling with phonics and early intervention will be
deployed. Disadvantaged pupils will attain similar levels in
phonics as their peers at the end of EYFS.

Y1 Phonics Screening Check (PSC) outcomes in June 2025
will show that the gap between the average score of
disadvantaged children and non-disadvantaged children will
be closing.

2023/24 — average difference = 9 points
Targets

24/25 — average difference <7 points
25/26 — average difference < 5 points
26/27 — average difference < 3 points

Review Oct 2025

EYFS: ‘Phonics Heat Map’ 100% of PP children have all of
their GPCs (Grapheme- Phoneme Correspondence) as
opposed to 91% of not PP so this data shows PP children are
performing better. PP children are not blending as well. It is
blending and word reading which is affecting their reading
outcome. The reading main assessment is 44% of PP children
at just below expected.

Y1 phonics screening check needed a difference of less than 7

Average score of 16 for PP children

Average score of 34 for not PP children

Which means the average difference is 34 — 16 = 18 (not 7)
Only 3 children are PP:

e Pupil 1: EHCP pupill
e Pupil 2: Child protection and IEP
e Pupil 3: Early help and IEP
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The child with an EHCP has since left the school and if you
remove this child from the data (EHCP child) then the average
score is 24

Which means the average difference is 34 — 24 = 10, which is
closer to the target of 7.

The other two children are also SEND children.

Improved attainment in
Reading, Writing and
Maths for disadvantaged
pupils in KS1

Outcomes from internal assessments and end of KS1 tests
will show an increase in attainment for disadvantaged pupils
with the gap closing between Disadvantaged and Non-
Disadvantaged

Improved outcomes in spelling will positively impact writing
attainment data.

Targets
July 2025
Reading/Writing/Maths — 66% at expected

Review Oct 2025

Attainment overview for all PP children reaching expected in
years 1 and 2 combined main assessment is:

Reading: 11%
Writing: 11%
Maths: 33%

This is 9 children in total, of which 8 of these children are
registered as SEND. One child had an EHCP and has since
left the school.

Progress over the year for all the PP children in years 1 and 2
combined is better:

Reading:(achieving expected or above expected progress) =
89% Average: 0.0

Writing: :(achieving expected or above expected progress) =
89% Average: - 0.1

Maths: :(achieving expected or above expected progress) =
100% Average +0.1
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The gap is slowly closing and there is a graduated response
for these children as they are registered as SEND as well as
PP.

NFER Attainment shows better attainment for Y3,4,5:
Reading: 76% PP. 75% Not PP
Maths: 80% PP. 81% Not PP

PP are in line, if not better than not PP children in years 3,4
and 5.

In conclusion, there is some impact being seen but we are not
seeing it in the broad attainment data yet.

Attendance for
disadvantaged children is
in line with that of their
peers

Attendance gap closes over the next 3 years so that by July
2027, it is in line with attendance for non-disadvantaged

pupils.

2023/24 — 2% points lower (93.8% comp. 95.8%)
Targets

July 2025 — within 1.5% points

July 2026 — within 1% points

July 2027 — within 0.5% points

Review Oct 2025 compared to National Average (DFE
data)

PP our school =93.4% PP National Average = 92.2%
Not PP our school = 96.9% Not PP National Average = 95.8%
School attendance data exceeds National Average.

DFE Attendance Data shows all attendance for PP children
have improved and there is an increase of 0.4% from last year.

However, July 2025 target was to close the attendance gap so
that it is in line with attendance for non-disadvantaged pupils

= 3.5% difference

One child was EBSA and was a PP child. This child has now
left the school. If discounted, then the figures would go up
substantially.
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Disadvantaged pupils will
experience the same
enriching activities as other

pupils

90% disadvantaged pupils who want to attend a club will have
attended for at least one term per year and disadvantaged
pupils will be proportionally represented in all clubs and
enrichment activities.

Review Oct 2025

Clubs had to be altered as after school clubs were not being
attended by PP children. We began including clubs at
lunchtimes to get children to attend. STEM club was introduced
at lunchtime with a focus on all children being PP only so
100% PP. Anti-Stigma Ambassadors had 60% PP children
included. There needs to be a continued focus on roles and
activities being aimed at the inclusion of PP children in school
next year.

Wellbeing and
social/emotional skills will
be improved for all pupils
and particularly for those
who are disadvantaged

Teacher and pupil surveys will evidence higher levels of
wellbeing and increased resilience leading to improved
engagement in learning.

Review Oct 2025

ELSA sessions have had: 23 PP children and 19 not PP chil-
dren over the course of the year. These children are tracked
and evidenced on CPOMS as well as through the school’s
ELSA internal wellbeing assessments.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to address

the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £71,196
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Activity Evidence that supports this approach Challenge
number(s)
addressed

Additional Reading Ambition for All (English Hub) information to 1

‘blending groups feedback to staff — how to ‘crack blending’

to be putin place | Programme aims

to target PP ] , .

children who The core aims of the Reading Ambition for All

cannot blend. programme are-

Reference English | * to improve outcomes for children who need additional

Hubs - Reading support with reading, including those with SEND

Ambition for All « to ensure that all children receive quality-first teaching

Module 3- based on the latest research into how children learn to

‘Cracking read.

blending’

CPD for all Regular training and CPD for teachers and TAs will 1,2,5,6

teachers and update and extend teacher knowledge enabling

subject leads. engaging and effective curriculum delivery across all

phases of school.

Teachers will Leaders will attend training to refresh and update their

attend training knowledge and skills with the latest developments.

and carry out A HLTA will be em ime i

. ployed to ensure that release time is

:egular monitoring given for both training and to apply knowledge in school

© Improve through tasks and dissemination of training to other staff

teach_lng and members.

learning across

both core and https://educationendowmentfoundation.org.uk/support-

foundation for-schools/school-planning-support/1-high-quality-

subjects. teaching

‘The best available evidence indicates that great teaching is the
most important lever schools have to improve pupil attainment.
Ensuring every teacher is supported in delivering high-quality
teaching is essential to achieving the best outcomes for all
pupils, particularly the most disadvantaged among them.’
Subscription to The EEF Toolkit, indicates a strong positive impact from 1,2,6

validated phonics
scheme to
support the
teaching and
learning of
phonics for all
pupils, particularly
those who are
disadvantaged,
including
structured
interventions and

the implementation of regular, systematic, synthetic
phonics scheme. This must be coupled with strong
teaching and effective interventions. A focus on ‘keep-
up, not catch-up’ is essential to ensure good progress for
all pupils, particularly those who are disadvantaged.
https://educationendowmentfoundation.org.uk/education
evidence/teaching-learning-toolkit/phonics

“Phonics has a positive overall impact (+5months) with very
extensive evidence and is an important component in the

development of early reading skills, particularly for children
from disadvantaged backgrounds.”

+ 5 months progress — high impact for low cost

8



https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/phonics
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a specific

programme for

SEND pupils.

Subscription to The new ‘Pathways to Spell’ spelling scheme will be a 1,2,6

spelling scheme, structured, taught approach to spelling to ensure long-

Pathways to Spell | term retention of knowledge and skills. The scheme will

to support the support teachers to deliver quality first teaching and

teaching and ensure that children are motivated to practise spelling,

learning of recapping on old spelling rules and then introducing new

spelling for all Y2 rules.

— Y6 pupils,

particularly those “It is important that schools consider how children learn, how

who are they develop knowledge and skills, and how they can be

disadvantaged. supported to lay firm foundations for later learning. Teaching
approaches that ensure long-term retention of knowledge,
fluency in key skills, and confident use of metacognitive
strategies are crucial.”
https://educationendowmentfoundation.org.uk/supportfor-
schools/school-planning-support/1-high-qualityteaching

Additional higher This approach ensures that KS2 children are taught in single 2,6

level teaching age classes for maths. It has the added benefit of making

assistant for class sizes smaller for groups of children and allows for higher

maths teaching level teaching assistant interventions to support children on a

across KS?2. highly personalised basis.

Teach maths in https://educationendowmentfoundation.org.uk/support-for-

single-age groups schools/school-planning-support/1-high-quality-teaching

to ensure that

maths can be It is also important to take account of the prior knowledge that

taught in a children bripg t? lessons and to help them to build upon this

progressive understanding.

sequence of

learning, building

on the skills of the

previous year

group.

Additional teacher | This approach ensures that KS1 children are taught in single 1,2,6

for core subjects
in KS1.

In Y1 and Y2,
teach Reading,
Writing and Maths
in single-age
groups to ensure
that the core
curriculum can be
taught in a
progressive
sequence of
learning, building

age classes for reading, writing and maths. It has the added
benefit of making class sizes smaller for groups of children.

Guidance states that small classes are of most benefit when
numbers are below 13. However, as a school, we feel that
the core curriculum in Year 1 and Year 2 is most effectively
implemented when children are in single age classes.

+2 months progress. Low impact for high cost.

https://educationendowmentfoundation.org.uk/support-for-
schools/school-planning-support/1-high-quality-teaching

It is also important to take account of the prior knowledge that
children bring to lessons and to help them to build upon this
understanding.’



https://educationendowmentfoundation.org.uk/supportfor-schools/school-planning-support/1-high-qualityteaching
https://educationendowmentfoundation.org.uk/supportfor-schools/school-planning-support/1-high-qualityteaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
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on the skills of the
previous year

group.

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £10,947

Activity Evidence that supports this approach Challenge
number(s)
addressed

Learning by Ensuring that the prior knowledge of all learners is taken | 2,4,6

Questions is used | into account helps to close gaps and maximise progress

across KS2 for through independent learning, both at home and in

planned school.

interventions, https://educationendowmentfoundation.org.uk/support-for-

whole class schools/school-planning-support/1-high-quality-teaching

teaching and ‘Taking account of prior knowledge is essential if pupils’ learning

retrieval activities. | needs are to be met. Anticipating common misconceptions, and using
diagnostic assessment to uncover them, forms an important part of

Teachers are this process.’

able to use
technology to
increase the Teachers are able to use technology to increase the
benefits of benefits of practice to improve fluency or retention of
practice to information.
improve fluency https://educationendowmentfoundation.org.uk/projects-and-
or retention of evaluation/projects/reflected-meta-cognition
information. Teaching and Learning Toolkit EEF Metacognition
https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/maths-ks-2-3
EEF Guidance Report - Maths EEF
Learning with Better parental engagement with reading at home and 1.2
parents Digital begin to change reading habits. Start seeing an
Reading Log App | improvement in the number of pupils regularly reading at

home.

Currently, engagement with parents/carers is (88% and
86%(PP) compared to approx. 60% nationally).

Parental engagement | EEF

‘Parental engagement has a positive impact on average
of 4 months’ additional progress. It is crucial to consider
how to engage with all parents to avoid widening
attainment gaps’.

10


https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/reflected-meta-cognition
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/reflected-meta-cognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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Identified pupils Teaching social and emotional skills explicitly in 3,5

will receive dedicated time and in every day teaching supports

regular ELSA children’s emotional vocabulary and how to express their

(Emotional emotions. These regulation skills can then be applied in

Literacy Support the classroom to improve engagement in learning.

Assistant) Our ELSA assistant has a dedicated space to support

pastoral sessions | children and families through targeted support or early

and a family help.

support worker

\t/élllsggpao\:?llable EEF evidence suggests that quality social and emotional

parents with learning (SEL) has a positive impact on wellbeing and

needs identified learning of up to +4 months. There is extensive

through Early evidence associating childhood social and emotional

Help Assessment skills with improved outcomes at school and in later life

or through self- (e.g., improved academic performance, attitudes,

referral from behaviour and relationships with peers):

parents. https://educationendowmentfoundation.org.uk/education-
evidence/quidance-reports/primary-sel

Use Pupil Book Use Pupil Book Study to gather PP children’s views on 1,2,5

Study to evaluate
the learning for
PP children.

the knowledge of the curriculum and what they have
learnt.

Systematically talk with pupils to find out what they know
and can do using a systematic toolkit that enables
leaders and teachers to focus on evaluating the
curriculum, teaching and learning in a precise, evidence-
rich environment.

Pupil Book Study | CUSP

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £5078.80

Activity Evidence that supports this approach Challenge
number(s)
addressed

All pupil premium Identified pupils including those who are disadvantaged willbe | 4,5,6

children to be
invited to a
midday or
afterschool club
targeted to their
interests to
support personal
and social skills.

All pupil premium
children to
receive a 33%

invited to attend lunchtime clubs to support them with self-
regulation and wellbeing, as well as providing extra curricular
enrichment activities. The clubs will be run by specially
trained Midday Supervisors/TAs.

Enrichment activities without a specific focus on learning have
some impact on attainment, but the interventions maybe more
beneficial for their impact on personal and social skills.
Additional school-run activities also provide free or low-cost
alternatives to sport, music, and other enrichment activities
that disadvantaged families may not be able to pay for outside
of school.

11



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
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discount on
enrichment
activities

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/extending-school-time

‘In addition to providing academic support, some school
programmes aim to provide stimulating environments and
activities or develop additional personal and social skills. These
programmes are more likely to have an impact on attainment
than those that are solely academic in focus. However, it is not
clear whether this is due to the additional activities or to
improved attendance and greater engagement.’

Disadvantaged
pupils to be
provided with a free
book at each
school book fair

Based on a survey of 44,097 children aged 8-18 in the UK,
the National Literacy Trust’'s Book ownership, literacy
engagement and mental wellbeing report shows that the more
books a child owns, the more likely they are to do well at
school and be happy with their lives.

https://literacytrust.org.uk/research-services/research-
reports/book-ownership-literacy-engagement-and-mental-
wellbeing/ - Literacy Trust
https://educationendowmentfoundation.org.uk/guidance-for-
teachers/life-skills-enrichment EEF

https://early-education.org.uk/cultural-capital/

1,2,4,6

Improved
attendance for all
PP children

Attendance strategy is being implemented by the family
support worker and the Inclusion Lead to highlight to parents
the difference between their child’s attendance and national
attendance data. Letters are to be supported by face to face
supportive meetings from the family support worker to
address barriers and set improvement targets.

https://d2tic4wvo1iusb.cloudfront.net/documents/pages/Attend

ance-REA-report.pdf?v=1647348064

Build on the
relationships with
disadvantaged
families to ensure
improved
engagement with
school through
attendance at
parent voice
workshops/meeting
s/coffee mornings

Disadvantaged families given a voice in the parent forum and
opinions used to help develop communication and improved
attendance

Home-school partnership improved

‘Forming positive relationships with parents is a key priority for
many schools. Leaders are seeking the most effective ways to
engage with families in their own context.’

How to involve hard to reach parents : encouraging
meaningful parental involvement with schools

Coffee mornings
Parent/Carers Voice
Umbrella

Guest speakers

Total budgeted cost: £80,479.60

12



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://literacytrust.org.uk/research-services/research-reports/book-ownership-literacy-engagement-and-mental-wellbeing/
https://literacytrust.org.uk/research-services/research-reports/book-ownership-literacy-engagement-and-mental-wellbeing/
https://literacytrust.org.uk/research-services/research-reports/book-ownership-literacy-engagement-and-mental-wellbeing/
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://early-education.org.uk/cultural-capital/
https://d2tic4wvo1iusb.cloudfront.net/documents/pages/Attendance-REA-report.pdf?v=1647348064
https://d2tic4wvo1iusb.cloudfront.net/documents/pages/Attendance-REA-report.pdf?v=1647348064
https://assets.publishing.service.gov.uk/media/5a7d5d0440f0b60aaa293fa6/how-to-involve-hard-to-reach-parents-full-report.pdf
https://assets.publishing.service.gov.uk/media/5a7d5d0440f0b60aaa293fa6/how-to-involve-hard-to-reach-parents-full-report.pdf
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils — 2024/2025

We have analysed the educational performance of our school’s disadvantaged pupils
during the previous academic year, drawing on national assessment data and our own
internal summative and formative assessments.

The data demonstrated that the school had made good progress in supporting disadvan-
taged children in KS2 to achieve outcomes that were at least in line with national out-
comes and where the gap was closing with non-disadvantaged children.

Reading Writing Maths

Year(Num) | Pupils % Difference | % Difference | % Difference

Y1 (3) PP 0 73% 0 66% 0 85%
NonPP | 73 66 85

Y2 (6) PP 17 65% 17 50% 50 27%
Non PP | 82 67 77

Y3 (10) PP 40 42% 30 25% 50 35%
Non PP | 82 55 85

Y4 (10) PP 90 +4% 40 30% 70 8%
Non PP | 86 70 78

Y5 (10) PP 90 +4% 40 16% 80 +12%
Non PP | 86 56 68

Y6 (6) PP 83 10% 67 22% 84 3%
NonPP | 93 89 87

The largest attainment gap between these groups (disadvantaged/non disadvantaged)
was in year 1, across all core subjects where the difference was more than 50 percent-
age points. But this equates to only three children. As mentioned earlier, one of these
children has an EHCP and has subsequently left the school and the other two, are chil-
dren with SEND. There is also a large attainment gap between disadvantaged and non
disadvantaged of 65 percentage points in year 2 reading. All of the PP children below
expected in reading in year 2 are also children with SEND.

Conversely, Year 4 and 5 show a 4% lead for PP students over Non-PP in reading and
a 12% lead in maths for year 5. Gaps appear to be closing at the upper end of key stage
2 particularly in year 4 upwards.

In years 2-6, gaps are narrower in maths than in Reading and Writing. Learning by
Questions has been used for 3 academic years with staff in Y5/6 using the technology to
personalise learning and ensure that gaps in knowledge are closed and retention is
good.

Gender disparities are evident within pupil premium/non pupil premium outcomes with
disadvantaged girls outperforming disadvantaged boys in reading and writing in particu-
lar. Outcomes appear cohort specific but there is a clear pattern of disadvantaged girls

13



Reviewed October 2025

achieving better outcomes than disadvantaged boys in Reception and Year 2 to Year 5
in particular.

We have also analysed our disadvantaged pupils’ wider development outcomes, draw-
ing on our own assessments and observations. The data demonstrates that whilst we
run a large number of free after school clubs, take up of these is extremely low for pupils
who are disadvantaged. Surveys have shown that children are keen to join clubs and
that they want the clubs that we have on offer. We widened opportunities this year within
the school day, rather than at the end of the school day where parents would have to
give permission or change collection arrangements which may be a barrier.

Based on all the information above, the performance of our disadvantaged pupils met
expectations in key stage 2. Also, in EYFS, 55.6% of pupils met GLD (Good Level of
Development) which is slightly higher than the national average at 51.4%. This is an im-
proved performance from last academic year. The performance of our disadvantaged
pupils did not meet expectations in KS1. We have also, not achieved the outcomes we
set out to achieve by 2024/25 as stated in the intended Outcomes section for the 2024-
2027 statement.

Our evaluation of the approaches delivered last academic year indicates that providing
structured support for boosters was highly effective in facilitating accelerated. This is evi-
denced in the end of key stage 2 outcomes for disadvantaged children which were posi-
tive and significantly increased from previous years.

Outcomes in maths for disadvantaged and non-disadvantaged pupils remain strong from
Year 2 to Year 6. Having used pupil premium funding to support single-aged maths
teaching for the past 5 years, this is a strategy that is having long term impact and
should be prioritised in all future strategy statements and plans.

We have reviewed our strategy plan and made changes to how we intend to use some
of our budget this academic year. The Further Information section below provides more
details about our planning, implementation, and evaluation processes.

Externally provided programmes

Programme Provider

N/A

Service pupil premium funding (optional)

How our service pupil premium allocation was spent last academic year

N/A (Child eligible for Service Pupil Premium was admitted Sept 2024)

The impact of that spending on service pupil premium eligible pupils

14
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N/A
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Further information (optional)

Additional activity

Our pupil premium strategy will be supplemented by additional activity that is not being funded
by pupil premium. This will include:

. embedding more effective practice around feedback. EEF evidence demonstrates this
has significant benefits for pupils, particularly disadvantaged pupils. We will utilise the
iPad/android devices to continue with LBQ to ensure quality feedback at the point of learning
and will implement a new spelling scheme ‘Pathways to Spell’ for pupils in Y2 — Y6.

. ensuring that all children in Y1 — Y6 are taught in single-age groups for maths.
Additional funding from the school budget supports a HLTA across KS2 who specialises in
teaching maths and can provide additional support to children who need support to close
gaps in their learning. The cost of this is £17,871 and this has been noted on the first page of
this report.

. offering a wide range of high-quality extracurricular activities to boost wellbeing,
behaviour, attendance, and aspiration. All school trips are reduced in cost by 50% with
additional cost reductions if families need this.

Planning, implementation, and evaluation

When evaluating our previous strategy and planning our new one, we looked at evidence from
a variety of sources including NFER data and SATS assessments, book looks,

and conversations with parents, students and staff in order to identify the challenges faced by
disadvantaged pupils. The Pupil Premium Lead for Central Co-operative Learning Trust led
half-termly meetings for our Pupil Premium Lead to attend to increase their knowledge and
understanding of strategies to support our disadvantaged children.

The work of the RADY (Raising Achievement of Disadvantaged Youngsters) group for Central
Co-operative Learning Trust and all staff attending CPD delivered by Trevor Sutcliffe
(Independent school improvement consultant with Challenging Education), was key in helping
to devise a strategy that reflected the needs of pupil premium children at Etwall Primary
School.

We looked at a number of reports, studies and research papers about effective use of pupil
premium, the impact of disadvantage on educational outcomes and how to address
challenges to learning presented by socio-economic disadvantage. We also looked at studies
about the impact of the pandemic on disadvantaged pupils.

The EEF’s implementation guidance was particularly helpful in developing our strategy, tied in
with the work published by Marc Rowland. We will continue to use both sources of guidance
through the implementation of activities, leading to better outcomes for pupils over time.
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